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ABSTRACT 

^Is staff development module is part of one of three 
groups of career ^^dance modules developed, f ieldr tested , and 
revised by a six-state consortium coordinated by the American 
Institutes for Researgh. This module is- designed for guidance 
personnel who work in counseling and guidance • with adults xti 
community colleges, mental health settings, university coui^seling 
centers, or indMstrial settings: the goa> of this module 'is to help * 
users assess ttieir age biases, develop nonbiased counseling 
behaviors^ and choose decision-JRaki'ng strateqies for hdults* The 
module format consists of an oyervie^r goals, objectives, outline,- 
time schedule, glossary, readinas, skill development activities, and 
biblijography. A Coordinator's Guide Is also included with detailed 
instructions for presentina the module in a. workshop setting as well 
as t he f ac ili t ato r« s roles and functions, and the criteria used in 
assessing the participants' achievement of. module objectives. 
(Author/HLtt) ^, ' 
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QVERVIHrw OF MODULES 

^'It started m© on a nw path mA ha© given me a confident fooling 
tovard tlie future, I h4\d f^lt qualms of heing 'too old,* too out of 
the mainstream of life and too much a homebody to ent^f the bi^sirfees 

vorld. " . ' » ^ N - . " 

» . * * 

'"I bagen to see myself, ;for myself. T was responsible for ©nd • * 

protected myself. I learned 'li)V others eaw m® and wae able to stand . 
up- for mysolir. I felt I really grev in my sekt-tinderstanding and self- 
accept anco." " 

These verbatim rej^orts of counseling suQcesaeB are from people 
who^pai-tic^pated in counbeling and guidance activities at the^Continuum- 
Center for Adult Counseling and Leadership O^aining, Oakland UnirerVity, 
Rochester, Michigan, People are recognizing more and more' the need for 
coxmseling and guidance activities for adults as well as for school-r, 
aged students. The my^i that adults are "in control" is being dispelled.' 

/ 

We are beginning to ^alize that p(?6ple need help throughout the life 

%\ 
\ 

In order to provide guidance' services for adults* guidance per- 
sonnel need orientation to the special concerns of adulthood. It is the 
purpose erf this module, Utilizing Strategies for Adu lt Guldai\ce, and, its 
companion module, Designing Programs for Adult GMidance , to provide some 

V ♦ 

of thB skills needed for^working effectively with adults* 



Counseled adulta and counselors of adults contjlnually report "the 
critical incident" in sliccessful counseliriK s4^ns ^roili .encourt^gement 
and support. The following modules ai^e designed to amphasize several . 

♦ 

"^w^s in which guidance . personnel can be Jinore Bensltl-tr^ to and suppprtive 
of their adiat client^. This sensitivity and support results from 
guidance personnel facing their ovn feeling^s and attitudes about age and' 
encouraging adults to make decisions irrespective^ age. It implicates 
the knowledge of themes and issues of adult dovel'^pmbnt and the use of 
this Icnowledge for developing progi^ams designed to reach large groups of^ ^ 
adults. 

^ t 

Specif icaJ.ly^ these modules attemi)t to spell out ways in. which 
guidance personnel cari be supportive to their adiilt cliehts by: 

1. Assessing their own feelings and attitudes about age; 

2. Responding in a non-b'iased manner; 

3. Implementing appropriate decision-making stra^tegies ; 
Encouraging adiUts to expand alternatives in deciri^ionntnaking ; 



5, Applying knowledge of developmental themes and Issues of * 
^ulthood; " - J -% ■ . 

6. Developing programs for adults facing similar ^ole transformations 



Jteins 1^ 2, and 3 will be covered the first day in the module entitled 
Utilizing Strategies for Adult Guidance . Items and 6 will be covered 

; ■ - • ' ' ^ 

01? a second day in the module ^ntit^ed Designing Programs for Adult 

/ . 

Guidance^. ^ Optimally" guidance personnel , will be given the opportimity to' 
partipipate in both modules > 

The modules have been .designed to foc^s pr:Lmarily on^ experiential" 
lettrniiig, and a' variety of activities bave^ been Included for each skill 



area. In addition, short amounts of written didaotio infcrmation has • 

* * 

been Included to present p^rtlcipon^ft vlth the nec^^sary knovlecbge to* 
engage in the activities. 

utilizing Strategies for Adult Qul(^aDce and Dealgnlng Programs for 
Mnii Q^^<^^CQ ^^"^ designed for guidance perisonnel vho work in covtnseling 
and guidance with adldts in contmunity colle^ces^ mental ^heal-th settings, 
university-related counseling centers, or in industrial settings. For 
the purposes of these modules adults will be defined as persons between 
the ago8 of tventy-five and sixty,. . ' 
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MODULK COAL ANP OBJECTIVE^ 



Module Gtoal 



The^ topics covered in this modulo include ago bias, non~biasM 
responding and decision making*. You vil3^ Iq/xrn hoV to assess your 
own age bias. - Secondly^ you vill learn how ag© bias affectsi. 
coxinseling behavior, and hpV to respond in a noxi-^b'iaged manner* 
Lastly^ yo\x will learn' how to choose dacision-^making strategies and 
how to help adults expand their alternatives in a deaisi9]|^-making , 
situation, - . 

• • • 

Module Objectives . ^ ' ^ • ^ - 

Wien you have succeesfully completed this module ^ you will be ^ 
able to: . . ^ 

1. Identify your aj?e bias , 

" N ^ ' • - : f . 

* 2. Explain the components of age bias ^ 

3. Perform a basic skil^l in non-biased yc^ponding 

h. Choose appropriate decisionnmaking strategies 

5. List at least three ^possibl^ alternatives for each ' 

" --Of^the three decision-making situations. ' 

Criteria fop achieving these objecfcives are found in the Coordinator 
Guide • 



i . . Approximate 
_f Tltaa 



y 2 hours 



V 



Module Outline 

Activity 
Introduction 



. A^^ Blag discussion 
aad activities 



^Outcomes 



si 



2 hours 



Non Biased j^egponllln^ . 
Video taped vignettes 

Discussion and practice 
activitlaa . 



2»3 : 



1 1/2 hours 



1/2 hour 



DeclBion-Maklng Model ^ 

, PlsousBion e^^'d app;Licatlon 
of model ' ^ 



Summery Activity 



1,2,3,14,5 



r 
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AGE BIAS 



\ . AGE BIAS 

■ ■ • y ■ . . ' ■ ' 

A good part c^t the knovle^ge many of us hold about adu,lt8 is 
couched In the fonn of wjythfe * Myiihs are those often nonsubetcintiated 
ideas or thoughts we hold about adults In general, l^thg may be a 
combination of fact and falsehood > but all myths' have some effect ©n 
6ur behavior and Interaction with adults ♦ 

» 

— Act^ivlty — 

. (a) Let's take a fecw ftilnutes and identl'fy eome ' 
of the myths each of us may hold -about \ 
adults • ^ 

(b) To help us explore one area in vhich we 
" may hold sgme mjrths , respond in writing 
to tjie Age Norm Inquiry instrument outlined' 
on the iiext three pages - 
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• / ' ^ Age. Moms Ins^^V ^ 

Part I 

Directions: Write age limits in the blanks below vhen you feel they 
are appropriafe. 

ALL OTHER THINaS BEING* fil^UAL , A MAN: ' ^ 

1« Can hav^. a fir^t chilcl from years to years old. ■ 

2. Is attractive f^rom ^ yeai^s to years old, 

3. Can remarry from years to years old. 
Can date from .years to . years old. 

5. vShould he self-supporting from , years to ____ yeai-s ol^, ' 

6. Can. consider changing from a corporate executive to teaching as 
a CYeer between years to ^ yeare old, 

7. JM^^have his own apartment from yeai-s tV ^ yeai's old. 

8. Can go to college from years to ^ years old. 

9. Should begin his cai-eer from years to years .old. 

10. Can change from a bus driver to a sociologist anytime from 

years to years old.r ^ ' * 



11. Can retire from - years to years old. 

5 

12. Can divorce 'a wife from ^ years to ____ years" old.. 

13. Should hold his top Job from years to ^ yeai's old. 

ih. Is an old man from years to years old. - 

If;. Can change his career from years old to [ -" years old. 

16. Can have his last child' 'from j years to years old. 

Note: Instrument Cidapted from Seltzer Mtlirad , ^Gerontology Program 
Evaluation Instrument, Miami University, Oxford, Ohio- 
'l^oll» Lillian and Nancy Schlossberg» How "Age Bi^ased^' are 
College Counselors, Indyistrial Qerontology, Siammer 19T1. 



/ O 



* • * # 

(Write ag© limit© in the blank© balov vh#n you^f^el th<sy are appropriate J 



ALL'Ota^ER raiNGS BEING EQUAL, A WOMAJJt 



\ 



1 w Can d>ange h^r oar eer* from 



years to 



years old. 



Ik an old woman from 



years to 



3* s Should hold her top Job from 

r 

h. Can have her last cjbild from 



yefers old, 

years to ^ year 9- old, 

ye<irs to y^sars old. 



T 



•5 . Can diVorc^ a hugbaj^d from , years to 
6v 



year 8 qld. 



Can' retire from 



years to 



years oyd>. 



7. . C^aij change from a bus driver to a 9<Jciologibt anytime from 
years to years old." , j| , 



8. 

9.. 

, 10. 
11. 



Should begin her career from 

Can go to college from ^ years to 



A ^ 

V 

yaai^s to 



years old. 



- years oj 

Can have her Own apartment ^ from ' years, to Vears olA. 

Can consider changing froftx a corJpQrate executive to teaci 
a career between years to / years, old. 



12 • Should be self-'supporting from 
13.' Con date from ' years to 



^^r 



years to 



years old. 



1^4 . Can remarry from _ 
15. Is attractive from 



years to 



years' to 



l6. Can have a first child from 



years old. 

. .. V 

years old. 

years old. 

years to yecirs old. 



/ 
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Part II 

l5irections: Please fill in Five (5) adjectives that best describe, a 
man in his: ' 



1, 



1. 
2. 

5. 



20 's 



13 



9 



^ Part II Continued . 



I. 

2. 
.3. 

5, 



1. • 

3. 

5. 



6g' 



1. 



Five (5) adjectives that best descrito a voraan 
20»s 



her: 



1. 
2. 
3. 

5. 



1. 
2, 
3. 

•5. 



1, 

,2. 

3. 
If. 

5. 



/ 



60' 



/ 
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Assessment. ofJObJectlve 1 " 

♦ : ^ ^ ^ ' 

Aftor you hayo comploted the Norjns Inquiry ^ read 4Jbie Scoring 
^Dlreot^ons b@low and ^asy^r the r^latad questions that ifdllov. 

Scoring Directions v. « . ■ . ^ 

' • *. . * . •* 

There are no hard and fast ©coring directions.* Th© Ag;e Norms 

InquiiT 18 dimply a tool to h^lp you bogin thinking abotat soma of the 

age-related myths or biases you may, hold* The decision m to vhat is 

a ^-biased" respori^o Is In a sen$© arbitrary • In V^t I, If any age 

limits cdi ^1 ^e indi6ated> tha^e responses co\xld be-J,udged as biased* 

An ideal non^-biase^l response vould b@ one that indicated that the ^ 

behavior in question had nothinig to do with age > 'i.e. ''no age lljnit*" 

Go througti your responses to Pai-t I and put a "B*' next to those items, 

in vhich you thlnk^ yow^ response, was biased. To help- determine whether 

or not your answer was biased^ try substituting various ages in the 

i^em. Is age the crucial variable or could the behavior or charactei^- 

istic in , question apply to ago groups \)eyond those you indicated? 

Queatlons <■ • / 

Part I 

How many iteras did you put "B ' s" next to? 



Do you ^lave different numbers for the male-female scales? 

Part II . : ^ • . 

How many of the same adjectives did you use to describe the various 
age groups? ' ■ ^ 



ERIC 



For tfhostt adJsGtlYQ® vhich differed > how did thsy differ? 



1^ 



Did you descciJbQ any age group vith more positive ^characteri'stlce 



than otfiers? 



r 



.7^ 



Did you describe any age group vith more ^negative characteriatics 
than others? 



\ 



Did you describe any age group with differences betveen men and 
women? * . 
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Ag<5 Blast A Definition 

Af this point scMtte of ybu mety b«s asking ^ what ^©xactly! le agg blas^ 
and vhy.l© it important to ma a© a ^'idano<j peraont (Without * Jurying ' 
to ascribe fe^^^llngs/, som<fe of you^ai^© probably also feeling # little 
ch&grin<!sd al, having your behavior labolea,' as "biased. 'J Aftsr all, most 
of us as guidance workers like ,to feel that ^ we respond tQ each person 
as an individual, and we try to fully recognise unique individual' 
quallti<^s. To have oui^ behavior pt)lnted out a© being biased ie cer- 
tainly .ant 1th leal to this implie^^reed. Furthermore, as enlightened 
people, we like to thlnjrf that we haVe been cleansed of ''all of those*' 
prejudices and biases, 

• Whewl Wow that we've gotten all of those feelings o^t of the way 
like good guidai:ice workers. . .Again, what is age bias and^. wliy did we- 
find some of our responses to be biased? 

Age bias can be defined as tlie holding of assumptions about people\6 
abilities, interests and values based on their age. Age bias Includes 
having Images about certains age groxips and expecting persons oi that age 
to meet that image. It is predica*t^ed on tlie assumption that knowing a 
person* 6 ag<^ gives you access^ to a wealth of knowledfje about his/her 
behavior. 

Specifically tliree forms of age bias can be noted (Troll and 
Nowak, 1976), 

1, Age restrict iveness - limiting certain behaviors as 
/ appropriate for only the yo\ing or old, i.e^ 26-year 
olds do *not become college presidents and 60r-year 
olds do not become doctoral candld^^tes. 

2* Age distortion - lack of agreemejit between charac*- 
teristics ascrlbed\to an age group and the 
, characteristics that age group ascribes to itself, 
l^e. one widely held assumption has been that 



middlo-aged vom®n ai^s ber^ vl^l»n th« i^nt' cfiild 
lea-vTos horn®, R^aant x*%8«arsh has shOvn, however » 
thakt thlis 7'ejnpty n©st" timei is & trametndous re- 
lief and a psriod of v^sll h^ing fc^ tha6<& wm^n 
( psychology Today , Mey, 1975, Janu«vry, 19T6)* 
- / » " 

3. ^Negativo attitudes toward ajiy ag@ gr.ou^, i*ev . 
'*charaot9Asilng all toanagere as using drugs o.r 
involved in mx or- equating old age with tl\% n©- 
gativ© Qharacteristios Of paasiv^iness or "not vith 
^ it," How do biases beoome ccpndi-t^ioiaed as an 

. integral p^t of our b©haviorJ 

, . •• ' * » • ■ 

Through a process of/socializatlon have learned to classify and 
. categorize first experience© and initial meetings with people. In 
some cases these classifications haVe been useful because they allowed 
us to quiciay incorporate infomation from-oiuD past experience to help 
U8 to understand new sitdationa • Categorizations lose their usefulness, 
however, when they' become inflexible labels that ai'e not revised on the 
basis of now information. . 'ITiiey can become particularly dangerous when 

ft 

we fall to recogniz.e that are using them, > - 

By responding to the < age norms Inijulry you havo b@erx glv^n an 
opportxmlty to assess ond^ recognize your nee ,of ago categorizations and 
labels » In some instancee you may have found yourself responding in a 
''biased" fashion to certain items' on the Inquiry. Tour response© may' 
have been the reevat of ctilturai 66nditiorting and your past learning 
.experiences. Because most counaelorp have experienced similar sociaJi^ 

zatlon patterns as peiople in general, many of us hold assxmpt ions' about 
age-appropx^late behaviors. Over half of the counselors sampled ln\a' 
survey by 'Xroll and Schlossberg (19T1) could be charaoterized as "age- 
biased" as demonstrated by the rfesponses on the .^*e norms^nqulry . 

In addition, these assumptions about age appropriate behaviors seenl 
to be pretty universally held acrosd our culture. Our culture, as do 
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most others, has csrtaln rules and c\aBtomo based pn ag®. These rules 

and c\ibtoins have given rise to prevRlsnt a^e stsreotypoa vhio^ designate ' 

^ppropriate behaviors^ fpr 'wious age groups* 

-Neugai-tgn» Love and Mo\;^ ■il'^^) st\^died "middle cldes MeriO(|n0*' 

and found a high Shovel of agreem^ivt^^^om. j^oapondent^s of different c^ges 

about vlijat as«5y^«v^ appropriate for a partlGular' behavior, For example, 

at least foxor in five of the respondtents believed that the best age for 

a man to marry is between 20 and 25, for a voman between 19 ahd 2hi that 

people should finish sphool and^gto to work between 20 and 22; that 

I 

people . should retire ^between 60 and 65. 

Based. on the s a age appropriate constraints, Neugarten feel^ we all 
have a built in "social clock," which is the yardstick for Judging 
whethej^a particular' behavior Is on-tdjne or of.f-tiine. JVt each age people 
are expected to behave in certain ways. If they do not, they feel they 
have failed in some important "way . • . 

The people Neugarton interviewed felt that there were so-called 
right times for personal events such as marriage, having a first chi3.d, 
and moving into one's own apaa^tment. -There are also right and wrong times 
for vocational and career matter^e such as starting graduate school or 
changing Jobs. If these behaviors occiu- at. an "off -time" people experienc 
shaihe as a ressult of age devlancy. The man who is stiU in school at 
age 30 feels ashamed. It is as bad to have a baby at age H5 as ti\ age I5. 

Age stereotypes, like other stereotypes, are not imposed from out- 
side individuals. Rather, they ore a part of an individual's belief 
system. People who do not fit or adhere to the age stereotypes are likely 
to blame themselves rather than question the stereotype. 

/ 
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Age bias can have far-reaching Implications for coxinseling and 
guidance activities » Many of^ua aa?© faced viih clients who ai-e 
considering options and decisions, in their Uyes. Withotit examining 
o\xt own possible age biases we may be unintentionally limiting ovir' 
Clients' options. Have you dj©c6i%ige'd clients Tfcm pursuing- certain 
jiPtivitiea,'or have yorrwot presented all of the possible ceftt'eer options 
that you are aware of?' Would you support -the same career -cl^oice for a 
25-year old as you would for a 50'-year old? 

Guidance personnel must take responsibility for examining their 
own age bias. Activities like the age norms inquJ-i^ and the activities 
following this mail are a good place to begin. Re-examination must occur 
periodically. In coming to grips with our own biases » we will be better 
able to help clients deal with some of the irrational stereotypes about 
age appropriateness which control tl'^tr own behaviori^_Jie may be better 
able to suppo^-t .a Ji5-year old who is not sure it is "right" to be inS 
school. . ' ' • ' 

Who knows? Maybe by moving avay from the assumptions underlying ' 
age bias and the assvimption of the inevitability of certain events occur- 
ring at certain ages, we may be able to move toward 'the possibility of 
trying new options' at every age.. 

Age Bias Activities • ■ , 

I 

Now that you have been sensiti^^ed to the issue of age bias and its 
ramifications, break into groups made up of three or four persons each 
and complete the following activities: 

t 

ft , 

e 
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— Activity 1 — ^. 
^ . ■ ^ *• — - 

a large group ^ read the follovi.ng aim*ulated situation and haro five 

\ . ' - ■ 

'participants volunteer to play the i%vo roles* (jThe different roles 

vill be assigned by the coordinator* Se^e Appendix f^r iilfomation. ) 

Situation ; Kwren. Adams is applying for admie^ion to . 
dental school. She i:s Ho ye^wrs old and ha© alvays 
wanted to be a den^st. She he^B dacld©(3, to apply to* 
de^ntal sclA\ol nov tht^t her children are' grovn and she- 
n(^ longer has the full-time responsibility of caring 
for them. Her undergraduate, school records -and 
Dental Board scores pl%ce her In the top 10 percent 
of all applioante. The admissions oommittee is 
meeting to consider her application. There are five 
members on the committee. 



After the simulated admissions committee has met for 15 minutes > 

discuss /wri thin the lar-ge group framevork: 

(a) the issues^ presented in the situation 

("b) how age bias plays a pai't jin the decision to bo made 



— Activity 2 — 

To help you identify some of the feelings associated vith ago bias» take 
a fev minutes and — • / ' ^ 

(a) - Imagine the age you vould least like to be. 

— — — ^ ^ 

(b) Close your eyes and try to picture vhat £be vorld 
would be like for you if you >rere that age. 

' (c) Describe your world to the rest of the group if 
you GO desire, v 



2l 



AsQ^eesment of Objective G 

* Reoord i"^ the space below tvo inoldents vhere you have experienced 

or vltnessed age bias occurrlngv Br.iefly describe each 'o^. thee©- Inol- 

dents and Identify the form of age trJLas; nameOy, age distortion/ ag€i 

restrictivoness or negative" attitude prasont, 

v jExample \ YOiu are vatchln^ the craning navs vith 

friends* After the newBcaster ^esorihes an out-* < 
break of violence in a local high school, yonr 
friends explain, "Young people don^t eeem -to have 
anything better to do with their time t^ian to dam- 
age public property." 

This is an example of negative attitude towai^d 
an age group. Your frieM8 have generalised the 
^ negative characteristics of a small group of adples-^ 

cents to all adolescents. 

\ 
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viN^n-Blase'Cl Responding 



1/ ^' 



, ' . • Ik 

" If our biases do ajhfeot adult clients' options and decisions* how 
can we provide non-biased ^i(3.ano©? One important skDJ which' can help 
us provide non-biasSd guidan<;© is th#t of effective likening and res- 

' r ■ . ■* 

P9nding. - We all k^ow ttfat liateni?ig and fespondipg skills have repeatedly 
been lauded aa the cornerstone of good co^xaseling, Bvit^ not only do they 

■ / > • <■ ■ ' ' ■ ■ 

, open up coimnunic/tion and help l^uild rapport, theyVl^o help ue to keep 

' ■ f' 

our biases in check. If you'A'e truly listening to someone, you're l^uned 

into their^ perspective; you're trying to make sense of what they're 

saying and their world. Jf you're imposing your values — giving advice or 

sharing yoiir own ejcperiences with^them — ^at that moment you'r^ probably 

not «»llstening to what they're saying* 

Adults repeatedly state that support And understanding are the 

ci-ucial ingredients that they seek in a helping relationship. The first 

few minutejB of such a relationship often serve to demonstrate to them 

whether these elements are present. Most adults are apprehensive about 
seeking help; many have never done it before. Most adults are caught up 
in the notion that they. should be able to manage their own lives without ' 

help. They are all vulnerable at this point. 

What can you do when they enter your door? You can demonstrate 

your support and ui^derstanding by listening ''and trying to formulate ac-- 

curate responses. -You can listen to their uncertainties and concerns and 

let them know by your Responses that you are triily trying to understand. 

You can reinforce them for the often difficult task of talking to someone 

about their dreams, hopes and aspirations. 



/ 

. ^ What should you try not to do? ^Try not to reinforce their feelingp 
that vhat they have to* say. is not important j vhat th<gy*re thinking of is 
silly; tl(at they* re too old to vont to change their life or career; or 
that they should bet able to vork oul^ theij* concerns without help. ^ ' 
; For many, distening and support may be all that is nepeusory* 

Others may heed help in ^sorting out decisions t^^at they ore facing and 
in establishing new directions. If yo^i have listened carefully and 
demonstrated your support^ you will b^able to work cooperatively in con- 
sidering these possible options. If^ on the other hand, the adtilt across 
from you perceives that you are Judging him/her by some myth or bias you 
holdi you vill probably never get to that- point. 

To give us some practice In dealing with concerns that adxilts are 
often ejcperiencing, we are goirig to watch a video tape with eight short 



■ you \^i 



vignettes • While watching -you ^ill be asked to use the vignette response 
form on page 21. In column 1, record vhat your first verbal response to 
each adult would be. Leave columna 2^ and 3^ blank right now. In column 4^ 
try to briefly describe the type of program you would design for a group 
of adults facing the same life situation. Leave column 5^ blank at this ^ 
point* We will be W9rklrfg on columns 4 and 5 in the module Designing ^ 
Programs for Adult Guidance . 

* f 

O.K. let's begin 
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RpadblQcks t_o^ Congnunl oat Ion « • ^ ^ ^ 

Nov^ let us liBt a f©v of your refeponsea to **the adults on the tape 
on tb^ hoard. What kinds of responses have you made for Vign<>tt<© 1? 
Sometiines it is easier to begin hy looking at the responses ve ^el are 
inappropriate* A checklist that has/been put tdgether.'for this purpose 
is called Roadblocks to Contmunioation (Gordon* ^19T0) Not^: No* 13 h€u3 ^ 
"been added to Gordon^ a checklist of 12 responses listed below* 

1» Ordering ^ Directing^ Commanding ' - telling a persOn something; order- 
ing^ demwidlng ^« ' a - - ' ' 

"Don't do that." ^ . ^ j . . 

\, ^ ' . ^ ' . ' 

2. Warning > Admonishing ^ Throdg-tenlng - making it* clear >^hat consequences 
will result from certain actions**- ^ ^ ^ . * 

< ^ " • 

0 '*If you do that, you'll be sorry." ' * * 

3* ^ Exhort in^ » Moralizing ^ Preaching. - what someone should or ought to do 
"You shouldn^t spend so much time Worrying ab<sM^t it." 

^ A. " . ■ « » - 

Advising ^ Giving Solutionsy or Suggesi^ions^ "- tellljig a person hov to 
* solve problems, giving advice or suggestions, providing Answers or 
solutions — . ^ ' 

"I suggest you talk to your wife about'i that . " 

5* Lecturing » Teaching , Giving Logical Arguments' y trying to influence 
a person with facts ^ counterarguments, information or your own 
opinion — ' * 

\ "Well> you know 62% of the country is unemployed*" 

6. »Judging » Criticizing , Disagreeing , Blaming ^ making a negative 
evaluation of a person — 

*"That*s an immat\ire point of view*" , 

Praising , Agreeing - offering a positive evaluation or judgment — 
"I . agree with yo^r" ' ^ . 



,8 . ' ^ame-CalXing ^ Bldxcuilng /- Shaming - jnaJting someone, feel foo'lish, 
* , putting people into categories 6r- shading them — 



A "You're selflsK-" 



9' M l^ iTP f Analyg^j.ng>. fi ^^^Qf^ftff * telling p<aopa<s what their 
motlv&s are, analyzing vhy they * re doittg eomothing-T 



"you're siiiyini that beoaus® you*r® iasecure. " - 

V 

•^^^ •peQ^Qs^jX'ing, Sympathy ai.P i;> ConQoltoig > Support iofi « trjring to mak© 
eojneon© feel bQtt<^r ^ . trying to mat© their feelings go away — 

'Werybody .foela that w€iy at 'some time," 
. * • ' 

Probinp{ > Quegtioninp; , Interrogating - trying to. find reasons • 
motives, causes, searching f or jnor© informettion to help you solve 
.a^-problem^-:; 

• "When did you start feeling that way"*? ■ , C 

12. Withdrawing . Dlatmctinpc * Humoring , Div^rtjln^ « tiding to get the 
person away froim the problem, withdrat^g from the problem, 
distracting th© person — 



"Jmt forgot about it»" "We've been through all this before." 

13. ' 'Categ^orlzlrig , Stereotypliig - trying to fit the person into an- age 
cfitegorization"*^ ^ 

"All middle-aged voinen ratiirning to\sohool should give just 
consideration to th^it families 
i r 

Now returning to the responses listed on the bo€trd forVlgnetto 



No. ,1 ™ " ^ • . . ^ 

(a) Do the responses we have listed fit in CLny one of 
^ , these 13 categories? * 

(b) Wliafare^oine'^^ the responses to the other vignettes? 
Let ^8 jlist thent. " ' . 

(c) Take a few minutes and read thrbugh yOut* responses to 
the vignettes* ^ 

(d) Under the column heading Roadblocks on the vignette 

j ' ' response form, identify any roadblocks that you think 
you may have used* • \ 



In. order to experience what, it is like to try to communicate " 

stanething to ^ person who responds with a roadblock — " 

... } ^ . ^ ^ 
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(a) Fom n pair vith th^ perBon to you 

^ (b) Let on^ p<^soa obimnuni'oatfe something 

whil© tho person 'listening l^eeponde vith 
, om ot th© 13 road'bloGka to coramimicationv 

Ixx) Svitch rol^s i 

(d) Return to th<i large group setting and 

discuss inMvidual reaotions to roadblaok- 
type ri&i^pons©^. 



J 



<i - 



' Nov that ve havA conaider^d r^apdl&aes whioh ntlglit b© insff(50tiv©» 
.l»t'a begin to look at ©motlyo re^pooaes. What ar© the oomponents 
^ ^ of effective responses? How do they differ )pam roadblock responses? 

One communication skills model stroeaos the facet th^^t offectiY© 
, x^^-potmm focus on a client's feelings and content (CftrkhUff» 19T3 ). An 

exiai^ple Is presented' in the following exchange J 

Client: My husband told me that I'm starting to 
} think I'm better than he is since I 

) ■ ^ started tg college through the new careers 

pi-ogram. 

Co unselor 1 ; Will© you want to improve yourself, 
it's really frxistrating because it 
seems to be hurting your relationship 
with your husband. 

Counselor 2 ; This new careers program - - does it 
pay your way through college? 

Counselor '3 ; Don't ydu think yoiqi're too old to go 
back to ^school? 

Counselor k : Why don't you go home, jnake up, and 
cook him an extra-special dinner 
, , tonight. 

Which of these counselor responses Is most appropriate? Which one 
focuses on the client 's "feeling and content"? Of the responses given, 
C0Uilsel<&r ReBponse No. 1 appears to be the most effective. Whe^l do you 
think would be the result' of Responses 2, 3, What woxold be the 
client's next conmient? 

We are nbt trying^ to prescribe one uniform, right way of res-- 
^ponding to each of your^llents. What we are suggesting, however, is 
that sever^G, training models have demonstrated the usefulness of Including 
the components of responding. 
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Aa a result^ yoji \rmt to preiotioaj or Inoludd thsm In your 
cammuni cat ions -vith your clients. k«y woi'de or »ti©m9 i*hloh mey 

h«lp in doing this arei 

you feel tKat, ♦ ♦ 
V what I h^txt you saying isC ♦ ♦ " 

sounds lika you^re feeling* * * 
♦ you* re (nam© th^ feeling) • ^ . ' . 

what I thlak you said is* ♦ . • 

- Self Verbal 1 nation < ^ ' 

What we hav^ J^s^. looked at €tre guld<5lin6u9 and axajnploe for 

'"'V 

^ fopnxilatlhg offectlve responses. But^ hov did the oounselor get to 

this point? . ' 

* ^- 

What did' she/he think about or verhalizje internally "before* finally 
making a response to a client? The Whole process of Belf-verb^irlization 
is important to fo^ua in on, partioularly wken you are trying to control 
same of your biases in working w4.th adults. 

Although It may seem like a split second process we all go' through 
a soVt of self monologue befor© we respond. We ^probably do more of this 
when ve are beginning an initial interaction with scaneone^ for we are 
trying harder to understand and to say the right thing I 

One way. to use this self monologue to help. us t^/ formxilate more^ 
effective response^ is to make it more explicit • Several researchers 
have explored and investigated a cognitive self --instructional modeling 
approach to learning empathy and communication skills (Michenbaum> 73; 
Ochiltree, Brekke, Yager » 75) • 
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Aa an adaptation of their woi^k^ w* h&v* put together tho folloving 
8©lf-v*rb«idi«ation list of quisstljini i : " ^ 

1, What .is th® adult/oli«nt ©xpreso:||g y«rbeaiy/xion-v«rbeLUyY 
2« How do I raally feel about ^rtittt-/*f^rson his/h^r age should do? 
3, How would I f®el if I were in hiaAi«r plaoett 

\ 

4 I 

What .would I really lik© to ©ayi what's wrong with Itt? 

5* What vlll I say, what vould tha l^aat biased or most 
offootiye response I ccould make? 

By onQvering those giieetlons, at^' iflrat verbally and then non-v^rbally 

.V 

to yourself, you can begin to foous on soae of th^a ©©If-vef-balization pro- 
cess that pracedes your actual response. < 

R<sm©mber..the woman on th« vj.d§o tai)0 who yaa oonoerned about going 
back to school and deallhg -vlth her family ^responsibilities? Suppose 
sho came to you. Tho folloving ©alf-v^irbalisation process is given 
' belov as an example of vtmt you might go through before responding to 



1. What is she Reeling verbally /nonvorbally? 

. ' ^ ^ ■ ■ 

Sho^s really spared about adding on nev reeponsibilitios • 
She* 8 not sure she vill be able to make .it in school. She 
m'ay be angry that her husband lo not villing to take on 
more responsibilities • 

2. Hov do I really feel about vhat a persoA her age shotild be 



doing? 



Kerens vhere my bias comes in - I know a lot about divorce 
statistics, and I feel that she should get some training 

so she vill be able to take care of herself* 

h. ■ 

3. Hov vould I feel if I vere in- her place? . j 

Angry, frustrated, confused - (are these the feelings'"'"^ 
she^s really expressing or those- 1_ vould be experiencing? 
Check her non-verbal behavior * ) 
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kt Vfh&t would I really like to say? 

.might go something lik© this» "I think you're aaking for 
th^lp JUi .thinking about yow$©lf for a ohange. Let*© talk 
about vayg you oan r®twn to school." 

What *s 'wrong vitJx the abovo r^ssporyse? It is aubtl^ty 
* hias^dj it focu©<&@ only on tho option ot retiirning to school 
apd doesnH consider soae of the otn^tr pr^sssiirea sho ia * 
feeing* 

An oguall:^ more hlatantly^^ biased response might be^ 

'*You really should, thirjk about your family and fit the school 
in later vhen you haye mor© tiri©/* 

5. What vill I aoy? What might be the most effective^ least- 
biased responae? ; ' 

One response that might wbrlc: ''Let's talk a little bit more 
about these coxiflictlng pressures you're feeling*.*** 

This response would open up the interaotion for considering 
all options without your impoaing yow bias in favpr of one 
,or another of tlpie options. 

Ik 

By comparing some of the biased and non-bia$ed responses above, you 
can see ^that what you say can direct or cont;rol interaction* Through 
this self-verbalization process, you can become more aware of the way in 
which you are' influencing your int^actions, You w|.ll become more aware 
of where your biases lie and more able tv^ anticipate the consequences of 
your responses. 

3/C^Vppendix A is a sample self-v.erbali nation dialogue that Ochiltree 
uses with practicum students at the University of North Dakota* This 
self-dialogue focuses on somS more general kinds of concerns. It also 
points out that one response isn't going to make or break us. There exists 
Opportunity for self-correction. 
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— Activity**- 

In groups of three pox^sons ^ airismo \ 

-u. * 

rolos: 



fjolloving 



(a) On® person gissnm^s the Co 

(b) Anothp*, th^ Cll4^~ rol«i 
(o) The third pisrsoh serves eja thfa Oh8©rY®r.' 
(d)' Switch roles and mak© sw^ai th4t every- 
one gets to a^sTMo ih© oovmseDLor *8 role* 



Tho client should take a few minutes and think of a reeuL donoern 

^ I 

or think of a concern an adult client might ^ave . The client will 
use the concern decided upon- in an exchange with the counselor. 
The exchange will fon,ow the following steps J 

(1) The client will express hi^/har concern to ' 
the counselor ♦ 

» * 

(2) The coimgelor vill verbally ^sver the five 
guestiona in the self-^v^rbalization process* 

(3) The counaelor vill formvuLate a verbal res- 
ponse to the client • 

(h) The cljlent wi^^l. be* /^sked to cotnment on hov 
the counselor \s reB^onse made JtiimAi^r feel* 
The clients in each group vill al$o be ' ' . 

, asked hov they vovtld have felt if the 
counselors* had used the response they con- 
sidered in ansver to question 

(5) After the above exchange, the observer 
- should be given a fev minXites to comment* on 

the process • - • 

Like learning any other skilly this self-verbalization process may 
have been hard for some of you* You may have also felt that it vas an 
artificial procedure* For both of these concerns , "practice may be the 
ansver. The more you apply this self-check list, the easier its use 
vill become and the more quickly and automatically you vill be able to 
UBe It* 
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What ve did in oiir first practice session was to VAr]?^ll;y answer 
the questions. Obviously w© can't use this proc^es in ovir actual 
work. Ochiltree and -lilichenbamn haye suggested a thx*G©-8t©p learning 
approach going ^from verbal to whispering the answers to covertly • 
answering them. They alfco suggest that after answering the five ■ 
questions you may want to ask yourself. "Is there anything I can pat 
myself on the back for doing?" You may wont to include this step in 
our next practice activity. "Pats on the back" could Include sclf- 

verbalizations like, "I think I did a pretty good Job on that one." 
We are now going to skip the whispering step' due to the time 

constraints and move directly to the covert self-verbalization step. 

When you return to your setting, you. may want to practice this skill- 

with yo\xr colleagues and at that time build in the second step of 

whispering answers to the questions. 
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to this point v« have looked at hov aseuniptioas ve might h^ld 
about o«rtaia &g©g oan &ttmt oW interactions with clients. Alao, w« 
hav^ disoussftd and hav© practicdd responding jgkills as one 'way of 
keeping our hia©<S8 in ch<&ok., B©for<& eidtting a respone^^ hov«Te3c. we 
need to engaef© in an intarnal Qelf-r.Verbalization process to insure 
supportive and understanding response behaviors. 

In addition, W6 have 'found that the us© of these coranuni oat ion 

ft 

<i , ■ ■■ . 

skilXs giv^s ellents an opportunity to be listened to accurately, res-, 
ponded- to. and in a sense legitimized. Their u^e in th© begirining of 
"a counseling relationship also gives "the . counselor an opportunity to \ 
clarify the sit^uation and to determine the next stet)S. For some ' / 
clients the next step will simply be additional opportunities to express 
concerns, be understood and supported, and to promote further self- 
understanding. However, other counseling interactions will indicate 
that the client is facing a decision and, may need help in either ex- 
panding alternatives, choosing among alternatives, or implementing a 
decision. . ' 
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■A0i3©s^©nt of ObJ^ttotiVJSt 3 



In gi'owps of "thr«« persons 

(a) Oa« p€a:'aon assxaae tins qo\ffjigl.Oj^ rolej 

(b) Anoth^r^ the oll^nt role x 

(cTThe third person seirVe as a rater. 



Sltuatjypxi i The client should take f«v winuteQ and 
think of real cqncern or think of a ooncern m 
adult client ma/ have. The client vill use the concern 
decided upon in an exchange vith the oounselor* 
Tihe exchange vill he as follovsj. 

- The client -vrill eocpresg hie or her ',- - 
concern to the counselor- 



Tha intoraetion vill continue until 
the counselor has bean given the 
opportunity to make five responses. 

The observer vill determine vh^ther 
tha counselor's responses vere 
biased or non-^biasea according to 
the criteria belov: 



Criteria: 



1. Did the response focus on the content 
and, feeling that the client was . 
expressing? 

2. Did the response demonstrate bias by 
leading the interaction in one 
direction or limiting options? 

3. Did the response enhance' the intern- 
action? Did the client continue to 
communicate? 
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Peer Riat<ar$ Use th® Folloviug Ratting Grid « 
(Pl©?!,s© inolude rial^rant ooramonts), 



/ - 



Counselor: 


' , .UP^^..-M.^. .1- -1 - ^" 
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You tftll ma that I'm feaiiftg down 

a drifter vith no ^^ol<^ 

^ou teil m<s thftt^ I ne^d a friend ^ 

To help m« t^© jQQatrol 

Well l«t it b$ I'm. not saond 

I'm only^ lonely s«<i 

And you Q^n't tall m§ vh§r®- to go 

or "i^fhs^t or who to "be 

I ©xaotly S*hat 1 m. 

and not tha vay you'd lik-e to s©« m® 

I 169k outside lon^ e^a I oan 

then" cjloee my eyes sqad vatoh 

toy vorld unfold before m©» ' 



p^olglon-MaKlnj o; 8kil^$ 
Tha above song entitled "You t^ll me that I'm, falling domx" by 

Linda Ronstadt mirrors tho n^ed of many adults to take hold of th® 

docisions which iaay b^ affecting their livest Althoii^ our comply 

world provides the opportunity for many dooision^ to b© mad(a, soJn© of 

us lack the skill© neces$ary to maka v©ll-infomied or well-cons iderod 

choipes. Some of us may simply feel better having others d|cide for 

US. 

Some of U8 may feel as if have no control over our Xives and 
our destinies; what happens to ub has no relationship to the d^cision^ 
ve make. The degree to which individuals tako hold of and oontr<?l th<?ir 
own destiny ,is- a psychological phanomenon identified by Julian Rotter 

locus of control (lp66). This refers to the individual's perception 
of her or his control or mastery -of the environment* Many studies have 
differentiated people along Rotter's internal-external continutim of. 
control, and some studies have demonstrated actual behavioral -differences 
■between .people who feel in control and thos^ who feel controlled. 

Career decisibns will probably bo thtS largest category of decisions 
you will be presented with. However, the model presented is also 
appropriate for other decisions. We Will broadly define, caree^ to 
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include occupational Educational, choices and patterns. .Th© issue 
of cAntrol is inherently related to career decislontmaking. Very few 
adults who chajige careers midjstr^aia feel as thougi|-they ai-e itiaking the 
change willingly and deliberately j most feel that their careers are a 
matter of chance » of happeristance (Roe and Baruck» 196^0-, 

The model we will be considering can be useful in providing you 
with some strategies to he;Lp your clients take control and„feel in 

» 

control Of their careers and their. lives. In helping adults make 
career -decisions, our task is not to move . groups into certain fields • 
and discourage them from other fields. R^j^^r, it is to develop 
strategies "that will help individuals make career deci^sions based on 
their interests- and abilities rather than on their sex» social, class, 
ethnic background, o;r age, We cah't decide for tham, but ve can help 
them in deciding, "^l^ot an easy task to be sure. 

Before 'we take a look at the model and the skills involved take 
few minutes and consideV a career decision you may be making right now or 
a decision that one of your clients may be facing'. After you have 
something in mind, turn to th^ Decision-Making Worksheet on page 40 
and briefly describe the decision under the first coluraji. We will 
continue filling in this worksheet as we proceed. 

Anticipation and Implerb^ntation *" 1 

On the Non-Biased Counseling Model two stages ol decision making are 
designated. These two stages ,' developed by Tiedema,n and O^Hara, 
anticipation and, implementation . are further illustrated on the" chart 
Dec is ion- Making Process (I963). Please refer to the chart on page 37 • 
at this tlme^ . ' 




IMilOINATION MEETS REALITY 




INDUCTION 



^MPtOAENTATION 



INTEGRATION 



PROCESS IS REPEATED 



„ Adapted from Tiedeman, D. and O'Hara, R. (19631 
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If ad\ai0 «sx9 in the ^tlQlpRtioa i^tag© of a decision » they or© 
©xploring and then olM'lfyiiig poe@ibl© goals. They may not b© avar® 
of the options available to th€to> or they may be aware of sevox-el options 
and need to choosa among them. In the ^xj^ l oration phajs<a ths ampha^is 
should be on dreaming, fantasizing ajod determining what i$ ijiiportant • in 
one's life. As the anticipatory stage unfolds » the individual begins 
to consider and evaluate variousN^tarnatives. Finally, the decision 
and a choice are made. 



*> The second atage - implementing the choice - begin© when one enters ^ 
the new system: enrolle in graduate school, starts a new Job,^0ees"a 
divorce lavyer» movQB to a new to'vm. After induotion into the aystera, one 



gains a sense of oneself in the new role, and thia identification leads 



to .jptegration . 
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Wh«n &n adult oomes to se^ you, h§/sha nitiy ®lth®r b© in th® 
?rn t4^j.|)f'^J ^gji, ii fipl^m^j^tgitioft ph&s^ of the px'OQess* As & group, let 
us try to deoide whsr© th« following adtJlts t^l * (Xou vill r^smemb^r 
th^m ©itUAtione from th©- vign^ttsa you Vl'few^d earlieav) 

1, Vignette 

woman with Ph*D* who oan't find a Job 

2, Vignette 

middle*^ged man feeling- %ox<id in" doesn't 
Itnow where to go at th?8 point In his life 

3, Vignette ' ' 

middle-aged woman Ihp ia struggling with 
going back to sohool and managing a home 
and f emtiy 

Now classify your decision on the Deo ja ion->Maklnjg^ Worjcjahget t Where 
does your decisionHBiaking situation^fall? 

Identifying vhere cin individxial in in the prooeai ie the firgt 
sta£^ The nmt ©tap is to- apply seleotod strategies to help the person 
jiiove through that stage. * We are going to examine selected etrategies^ 
which oan be u^ed at the different points in the model* 

We shall briefly gaitiple from the pbtpoxarri of available strategies ; 
most of cur examples are related epecifioally to career deoieion^Tuakin^. 
This is a time^when . your creativity and expertise can oome Into play. 
Many of the skills you have learned in working with adults will 
probably prove to be -effective strategies. Also, there are several 
coimuercial programs available on decision making that have done a good 
job in covering some of thfe strategies in depth. References for these 
programs are included* 

Antioipation Strategies 

The focus in this stage should be on dreaming and eqcploring* 
can select one or more of the possible strategies » depending on where the 
individual is in the decision-makirig process* Some examples include: 



J 



Dr#^ aot tyltj^eg ^ A@k adults to envialott vh&t their ideal job or 
Q^^^t vould h% liJt«» Ask th«« to Imtgine thea0«lv«» wrking in this 
slitting, vhat &r« they doings vho tlQt is th^re, vh*t does it f©«l 
liks* Later eiGtivitiQs vould focus on idontlfylrig tha skills and 
abilities n^oeseary to aotu«a^ obtain this i^«al position. 
2> Valma Qlarif toation > Adults ^% this stage sometimes n^ed help in 
olajfifying what's important to them in their lives. In making oareor 
decisions, need to be awax^e bt th^ values ^jdaioh particular ooroer 
f folds offer and hov they oonjpare vith our prioritises. Many tiiSS^ 
our values are reflected in our behavior* What is iinportant to us 
usually shows up in what w© do.' A variety of values strategies are 
available; one quick way of helping adults focus on their values is 
to ask: 

What three things do you want moi^t in life? 
1, 



2. 



Future discussion would evolve around on assessment of recont activities 
that support what th^y have indicated are the t^oree things they want mo^t 
in life. An ^excellent reference in this area is Simons , 'Values -k 
Clarification , 1972, 

3» Interest assessment , Research in career decisioiMnahiing indicates 
that our interests play a large part in our career iat Iff action. 
Several commerioal interest inventories are available for comparing 
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iroups* (No vidft]^ us^ inv«ntoi-i«t are John Holland's, 

Pit^j!^ H*^P fit<lvats to identify ekille and 

abilities so they o«m use this inXoafaniktioii later on in looking 

i 

^t the skill r©q.uireineat9 of different oareer or ^ob areas. 
Several systems are available for doing this, inoluding John Crystal' 
Wbeye Do 1^ Go From H^re Wjth }fy Llfe t Bernard Haldane '8 , Sy 8 t<^^ ffor^ 
Identifying MfftiY<yt<jd Skjlla i and Arthur Milder System for 

pevelo^ing Alternatives . Brainetcxm poeslbl^si options baeed on some 
of th^ "self-knovlodge" generated trom the previous strategies^ 
Gather Ing Information about Alt er^iat Ives and yredlotlng Outcomes 
This 18 the point at which "self-knovledge" atarts meeting reality. 
Help may be needed in looftting information source® and evaluating 
them. Relevant information in making a career choice votild include^ 
items like projected manpower needs, education or training necessary » 
financial and geographical Gonsiderations, 

A simples form could be used for this purpose* Example: 
Alternative Advantages Disadvantages Possible Outcomie 

Choosing. ^ At this point, adults may need information on different 
styles of decision-making and risk-taking behavior. There is an ■ 
i^xcellent discussion of this topic, as veil as strategies numbers 5 
and 6, in C,E.E;B*s, Decisions and Outcomes and Hov to Decide : A 
Guide for Women , 

-18 
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Til© focus In this syt^ig© EhoUld bs on holplag adults to actuilz^ their 
dacisions and to deal with mm of ths subs^qu^nt problems that may arise 
•whan they enter a new system. Som© possihl© streitegliBS fnoludet 
1» Action pl^lnfi . Helping adults to identify long-t^rm and ahort-term 
goals, wh®n certain goals can be mat, -and what may b© helping and 

« 

hindering forces in iiriiJlaimentixig thalr declision* A euggoat^d 

planning fona could include : / 

hel:ping hindering 

long tarm goals: 
short term goals: 

dates to be accomplished 

\ liov can you turn some* of the hindering forces into helping forces? 

Tieiping ^ " hlnd<n:*ing 

2. Assertive yraining > Sometimes adults need help in expressing their 
ideas and presenting themselvee persuasively in their efforts to enter 
a new' system such as school or a nev Joh. They may need help in 
discriminating between non-assertive^ assertive and aggressive behavior^ 
as well as help in practicing the components of assertive' behavior • 
Groups focused around this strategy have been very effective because of 
the support they ^fer. An excellent resource in this area is Albert! 
and Emmons » Stand Up^ Speak Qut » Talk Back ; other references are 
included in the bibliography. 

3^ Job Finding Skills ^ Sometimes adults need help in writing resimies> 
reading classified advertisements, and in interviewing. Role--playing 
interview sessions have proven to be effective. Richard Bolles, What . 
, color is your Parachute is a good refei^ence for both you and your 
clients in this area**- 

/f Q 
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Support Croupa . Adults wiio ar© pmsently in a systom and Are 
having afmilar concerns aomotinai^s b^sn^fit from participation in 
a group* Group® of this kind ar^ ^ffeottv^ in providing support 
to thsir ra^rabors and in augga^ting altamativea* lAox^ discuisrsion 
of this strategy will b© covered in the modulo entitlod, Poslgniiig 
Programs for Adult Guidance . 

V 



\ 



0 * 
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, ^ Depending on wh©r© tm adult is in the d@ci@ion-mdJtine process » on<& 
of the suggested strat©gi«§ ooiald h© ^loy«d, L®t»@ look at a 
d^cisloiXHiy^king situation And th^ possible use of som© of thee© strateigies * 



Nancy has an M.A, in ohemietry and ^ 
hajf? been looking for a Job for sioc montlas* 
/ Sha is also conoerned about th^ child car^ 
arrangem^nta for* her three small children 
and her ability to Qowbine vork'Vith h«ar 
role as a mother* 



Sha is in the jjnipleittentation phape of the process. She has decided vhat 
she ^ante to do and needs help ih actualiaiing it. All of the strategi<i(% 
euggegted unte implementation vo.uld be appropriate; help may be needed , 
in Job-finding skills and in assertively making her vay through a system. 
Onco 8he finds a Job> she njiay find participation in a support group with 
other work^g mothers to be helpful, 

— another dec is ion-smoking situation — ' 

Bob has Just gotten out of the 
service, vhere he received training in 
electronics. He*s not sure that he wants 
to continue in electronics. He's not 
really siire vhat he vants to do. Elec- 
tronics vasnH a real turn-on for him; he 
thinks he'd rather be working vith people. 

Bob is in the anticipation phase of decision-making. He may benefit from 
several of the strategies described in this stage. In particular, he' may 
be .near the beginning of this stage and need help in dreaming about possible 
options and, defining his values. He may want to look at "some of the skills'" 
he acquired in the Army and aompare them with the skill requirements of* 
other areas^ Now, for your own or your clients' decision-making 
situation, list some appropriate strategies on your Decision-Making 
Worksheet. ■ . * 
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. Assessment of Objeotive k 



Return again to q\xc throe vignfett© poopla* What strategy or 
strategies wOidd be appropriate for each of them? In each instance 
i<aentify whether the strategy is, trm the ^ticipation or iwple- 

4 

mentation stage and desdribe speoifloolOy hov you vould apply' the 
strategy » What steps vould you follow? 



Anticipation or Application 
Implementation ^epg^ 



1* Woman » :^h,D. 
"~ W<amployed 



2, "Boxed-in" middle-o^ed 
man 



3. Mlddle-a^ed voman 

combining ^chool and 
family 



As you know the final column on the Decision-Making Worksheet is 
entitled alternatives . This is ^ critical step in any decision-making 
situation; The fact that there may be several options to consider 
distinguishes decision-making from problem, solving, in which there may 
only be one right or appropriate option. 

An adult considering^^- decision should be encouraged to study as 
many alternatives as possible before evaluating or rejecting alternative! 
The focus should be on expansion of alternatives. 



/ 
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Assessment' of Objeotive 5 



For.e^dh of the vignette episodes belov» list throe possible 
altornatlTesi', Make sure that they i^e alternatives vhioh are real- 
istic enough t9 he implemented by the peraon in the episode. 



Alternatives 



Woman » Ph,D, unemployed : 



1» 



2 J 

/ 
I 

I 
I. 

3/. 



" Boxed-in" middle-aged man ; 
1. 

2. 
3. 



Middle-aged vom^ combining &chool and family ; 



1. 



3. 



"1 
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In this first module, - Utlllginfl 8trate/: ^las for Adult Qui dance , vo 
hav« examined the notion of age Tbiasj you have practiced some non-biased 
reaponsQs and we have considered a deoisionm^vking model. These are 
skills that ve feel can help you in becoming more sensitive to the neede 
of adx.ata tie well as helping adults to change their behavior. We know 
this is JuBt a beginning etep* We hope that those of you who ai-e inter- 
ested in this' guidance activity will examine some of the refei^ances cited 
and will also pai-ticipate in the second- module Desl^ninfi Prograag for 
Adult Guidance . 

As a means of reviewing listening and responding skills, and as a 
way to generate alternatives fo^ o\xr own or our clients' decision » would 
you please spend a few minutes and independently write down some 
alternatives for the decision being considered on the Pecislon- "Making 
Worksheet . Nov, within the framework of the group — 

(a) hava one person share or expri&ss the 
dectsion being ^onoidered^; 

(b) another person tHr to formulate a non- 
biased response ;\ 

(c) have the person shoring the decfision 
^ coBDnent on the effectiveness of the 

response and ; - , . 

* . 

(d) share with the group the alternatives ■ ^ - ♦ 
they have written on their worksheet. * * 

Finally, ae a large group try to. 'generate at least three more «ater- 

natives to thlsi decision-making situation. 

Bofore we conclude this first 'session together, try to focus, on 

your return to your own work sotting .tomorrow. As a result of today's 

activities » what one behavior will you engage in tomorrow? 
'I - 

\ 
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APPENDIX A - ' . 

aim E1SP0N8E im / ••. - 

OOMmWOB, BmjP vrnmCltknomi Okay» nov l have to sey somethlag. Vm 
prstty amcioue but som^ -good d^^p breathe vin fix that right lip » » .\0ood, 
now I f^el ffiUQh more relsaed, I don't haTts to respotid right av«jr «o 
1*11 Just t^e a ffiinut^ to ooXleot my thoughts about tr^t htfe/sh© Just 84id, . . 

What do I vant to do gov? . I vsut to let him/h<ar lojov that I und<srstsnd bov 
he/she feeling nov.,*. Right I Nov I've heftrd vhat h«/9he said**,, y 

Have I iver been in that situation before? Eov did I fe<sl? All right » 

I can label that, l^m not doing so badly ei^er alll 

* 

Nov vhat feeling vords vere used? , ♦ , . What do those vords m«an? . . ♦ ♦ Hov 
do I feel if I uee those vords? I oantt quite put »y finger on Ihe vord 
I vant but these are &oime that are pretty oloee At l«aet these vill help 
me get closer to their feeling! • , 

Were there any non-verbal' cues? .... What did mey aay? Are there 

$om© feeling label© I can put on those?, . . *\ Oka!^, I'm doing much better 
than I thought I could I 

Did the verbal and non-verbal feelings go together? Okay. 

Now are there any other labels I can use to let him/hdr kiiow that I under- 
stand the feeling he/she is expressing? .... 

Now, how does- my response sound? Not bad at alll *X'll hare to vatch my 

voice quality and non-verbal with this. Can I restate this another way?... 
Is it open-ended? .... Is it 'too long? 

OKay here it goes, even if I'm off somevhat thovigh, he/she \rill be able to 
set me straight I'll be closer than before anyway, 

COUNSELOR RESPONSE - ^ ^ 

CLIENT RESPONSES 

COUNSELOR SELF VERBALI^TIONS: Hey^^^hat do you know I Ttiat'was pretty 
close* Nov I -have a better idea of the feeling. 

jDkay, I have to meJce another* response now. 



J ames Ochiltree J, Department of Counseling and Guidance^ 
University of North Dakota 
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APPENXIIX B 



Ag© Bias Activity » pages 17 



Situationi Karen kd^m^ ii applying for admission to -dental school* 

8hs is ho years old and has alvays vantod to be a d^sntist* She's d@- 

r 

cidod to apply to d<int&l school nov that her ohij^dren stra grovn and 
she no longer feel§ th® full time- responsibility for oaring for th«m.» 
Har undergraduate school record© and Dontal Board scores place her 'in 

« 

the top 10^ of all applicants. . Tho admission© commitiMse is m^^eting to 

considor her application. There ar^ fiva member e on the comittee* 

V 

You havfvbeen teaching in the dental school for 20 years and 
are opposed to changing the graduate school unwritten policy 
of not admitting anyone over 35* 

You are part of th© administrative staff and are specifically 
responsible for soliciting alumni funds** — your concern in ad- 
mitting Karen vould be the unfawi^able response of several 
financially supportive alumni. 

You are a teaching faculty member who thinks Karen should be 
admitted. You suggest that the committee consider h<*^ guali- 
ficatipns separately from her age. 

You at^e a member 6f the Counseling Center Staff vho serves 
a university wide member appointed to the committee by the^ean* 
You have done a lot of work with adults changing or attempting 
to enter new career .i^ialds* You are extremely suppoftiv^j of 
the applicant and are able to discuss the situation from the 
individual vs. university point of view. 

You are a teaching faculty member* You are ambivalent about the 
decision; You feel admissions should be restricted to younger 
applicants who can devote more years to the pf^ofe-ssion/ On 
the other hand^ you vividly remember the recent race discrimina- 
tion case that was brought against the Dental School ,for a 
recent admissions decision-. You fear the sajue pQssibility in 
this case* 

■ \ . 



Member 1 



Member 2 - 



Member 3 



Member k - 



Member '5 - 



58 



VIDEO TAPE TRANSCRIPTS 

I'm re«aiy fueling distrossddj my vif« and I hav^ aspftratsd 
a y«itr wad a half now. Sh« ^ust ome hmk from Y&oeitioa vith nay son &iad 
informed afe that ah« is moving » out of th© statfe, iip vith her folks.* I 
hftVft no input into the d'soision, I feel h«lpl«8S| angry at hdll» sh« is 
taking uiy eon away* Any relationship I vlll hare with him will h^ com- 
muting 8 hours ,to go into'^li sti*ang'$ city* g<st a motel room m6. invite him 
to the room. I f^^l no natviralrxea© in the futur<& situationi all she vmnt© 
from is thfei mon^y to support h^v^ ev^n if sh<^ doesn^t have tho seone 
oo^ti heoaus<5 she will b<& living viiih her folks. I fe^l poverleBS^ angry, 
I donH know vhat to do about it* 



* 
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I have hmn jihlnlfing about going baok to school* My family is raii^d 
and I hava thr€>^ t^ttiag<srs vho are fn collega* My daughter ha@ b^^n urg« 
ing mo to go back and maybe talce a course or «Q each eeaaester* But iny 
problem is I have no idea vhora to starts because it has bd^n so long 
ginoe I We been to school and I don't knov Vhat kind of a course to take* 
I donH knov vhat I vould lik© to do. Would there be something of my 
own interest I would like to pursue or (Should I pm^sue something in the 
business area> or what — I have no idea* Also^ I don^t knov whether 
I vould be able to study ^ vh§ther I wou3.d be able to do a lot of writing^ 
I don't Icnow whether - you know with a family - whether I would be able 
to devote the time to doing it ^ 80.^1 Just don't know how even to begin 
to find something. . ^ » 
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Vignatte 3 ' 

1 thinly I m going to RrW t^i "^'Dp "out of ths training -pregrapi. When 
I first aign«sd up for it» I reeklly -wimtod to get my QEJ)^ beoaus^ I vantod _ 
to b« a nurae. But sinoo that time I have found it really haitd to miOco 
it on the $2.80 .an hour that I get in training. I now have b«©n offar^d 
a Job over at thet Hot Shoppy© that pays $3 » 25 -fluid I oould really us© the 
money, i^lus I'm not sura I'm going to b<i abl« to follov through with th<5 
nurses training anyvay^ because I found that it is going to ta}t<i a long 
timo land I von't "bo ablo to igiv^ up vorking in ordar to go full tim^* I 
think I really should take this Job while I oan get it because I'm not 
sure that there ai-e going to be any Jobs available once' I got the GED, A 
lot of my friends who finished high school ai^e working over there » you see 
and if I can got the Job now maybe I should take it» 'So you know» I came 
to talk to you about it and to ask you what .you think I should do, 

r 
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Vignette U 

W8ll» I rsalJ^ don't. ♦ .1 d(W3^ knov where to "b®gin, I don't 

know what I m going to aay to you. I Just got this feeling that I'm 
kind of Just d;^ad and, you know. I got a Joh, it's alS^lght, but there 
is no future. And I see younger men getting ah^ad of me. Here I have 
a house » a mortgage » I don't have the fa-e<>dom to move as they do» but 
yet I get passed over for promotions. I have a good^^ob, but it is 
going nowhere, it's just absolutely beocming a part of my life that . I 
don't like. I come to work, I do my Job, I go home * there's no^' chal- 
lenge. It's- Just kind of hum-dinmi» I'vp dona it many times before. 
But if I saw someplace I co\i3.d move someplace I could go - someplace^ I " 
could get ah^ad, i would do some of the things I really want to do when 
I started in this organization. That's what I want. I don't know wlicre 
you are, whether you aa^e the person to help me or not, but it 'a Just 
'getting -to me. .1 don't know where to tm^n, I don't know what I can do 
with my life at this particular Juncture. 'Hie kids are getting: older, 
I'm becoming less necegsary ther?, you look at this organization, I'm 
becoming less necessary here. It's not much fun working here anymore, 
not much fun working. Work i^ not what it used to be. I th<lnk I have a 
lot to offer, I Just don't know where I can go with it. Do you understand 
what I am saying? Can you help me?" I Just have to do something* I've 
got to moVQ, got to grow, " , ' • 
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Tha main thing that I'v*s talked aboMt ' vith you is the issu© having 

to do vith my wife and I» When knew that Jan was pregnaxit th« quos- 

tion oxose aa to how w« exs to mftnag& that* beo&use both of ua work» we^ 

have equivalent positions , I had proposed tho idea that I stoy horn© a 

day or two day© a week and go part time on my Job* That created in me 

and in h<5r scan® vmX dif fioulti^s . I say I proposed It^ It gam^ out of 

a feeling that I should entertain the idea and try to process it through / 

and it tui^nad out that what I thought vould be a- good idea, something I 

y 

vould enjoy — turned out to be a lot of log$e© for we. One Of the losse© 
I wasn*t even aware of was the fact that I gave vip gome notion of success > 
I would have to change niy-succests standard© ♦ I Just couldn^t compete suc- 
cessfully on three days a week> I felt, or if iny peters ware xxp here I^d 
bo dowri here and interestingly > my wife — it w^s easy for my wife to 
give up than for her to allow her husband to give up. But I felt some 
guilt in our not being able to do it because I felt som^ ,notlon of should- 
ness'. Somehow it seemed unfair that I go^ out and get a lot of pioney, 
meet needs outside of the house and she wouldn*t and she has given — 

she's 3 days a week at work and two at home and she enjoys it. In a sense 
t 

I would enjoy that too, but the losses arc too great. * r 



ERIC 



I'm a veter«ui from th® Uiiite^d Air Porc<5» disabled and now at- 

tending the University of Maryland. The transition from ^military to 
the university waa kind of straining because ^ first of all I vas boss 
there and I'm not a boss here and the age difference betveen my class- ' 
mates and I could have some problems in some classi*® it is difficult 
because I try to discuss things with them; They have been going to 
school all their life and I have a large gap where I haven't been and 
sometimes this is unsettling. Vfhen I first started this campus I was 
lost and I had a little map and I was going from place to' place. I 
wuld ask other students where something was and they wo\.ad kind of 
look- at me and gay "Well, now it '9 over here — I'm not sure where it 
Is." Some think I should be a student and others think I should be an 
insl^ructor. I thlr^ because they are not sure which* this gives them an 
t^neaay feeling. If I'm a student, whV am I a student at this age? And 
if I am an Instriictor I should know my way around the campus. My coun- 
selor and I have had a pi-etty g(5od rapport, we understand each* other but 
still he is upset — I guess because of our age difference. I'm older 
than he la and this causes him sometimes to feel uneasy. I need assis- 
tance for classes— classes to take the subject matter. All of these 
things — I still noffid kssistance and if I don't get assistance, this — 
the university, the bureaucracy will crush you and I need Help in at- 
taining that, 

Si 
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Vignette T. 

I think probably ono -of th@ most frujitrating fQ<slihg8 I had at Gam'© 

death and previous to It^ vaf boiisg angry not Jjust — * I va® not th^ only 

on© that fait this wayi. but ha felt thd sanws* W<9r vore at a period vhwa 

h^ had r^tlr^d/ although it \rm for disability reasons. It was at th^ 

point vhero could have anything* Our childr<sn \p^T^ grovn and vc plati- 

* » 

md to do a lot of traveling (of course) and Ju^t do the things wanted 
to do* When Gam firet became ill or when he first retired — I should go 
back a little bit to say that he developed thi$ condition about 5 years 
previous and had responded well to chemotherapy until about the last 2 
yearo* Then at the time when he felt he would retire^ he went doxm hill 
Just 50 rapidly and it made him eo angry ho would strike out against the 
bed, pillow > the wall^ or anything Just in anger because of what had hap- 
pened. And if he had been a person who had not taken care of his health or. 
in any way, it would have been different, but it was something you couldn't- 
help. He wag also hurt, I think > for me feeling h© was leaving ipe with 
/ the burden and wondering if I ever got in the some circumstances, who in 
the world would take care of mo* As Gam's doctor said, I had really 
earned my, nurses cap because I gave him a lot of -the doctoi|*ing and the 
needles and everything he needed at home* I think the hurt also was see- 
ing suffering and not being able to help except to S^ivo a shot that would 
last 2 or 3 hours* It hurt to put him in the hospital when I did because 
I have had a sort of breakdown, I guess Just nerves, so they call it. It^s ' 
not like a nervous breakdown, but exhaustion where you are dealing with 
something that is consiaming all your time and enei^gy of emotions. So I 

think tha^ I I donH know why - don^t know that you can help this in 

anyway, but to try to get over this feelinfe of anger. When you try to get 
away with, other thoughts once in a while you're suddenly hit like that and 
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^ ' w^ll it ^ ^ That * 3 enough of th&t * 
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Vignette 8 

« 

I really approclati^ yoiu;^- willlngji^se to talk to today about loy 
frustrations about not boing able to socure th<s types of* job that I ma 
prepared aiid /had vorkod hard to acguirat and I tho\:ight poi^fsiibiy you 
might be abl6 to l^olp a %it* I Ju$t finishod working on an advancod 
degree in education, and> as you knovi at the moment the market is kind 
qf glutted for teaoher^* I am aleo in a situation vhere^ as I oanH 
move from this area if there were teaching Jobs available elsewhere 
because my husband ha^ a good Job within the city, and yet I*m ©till 
very upset by the fact that I^m not able to pursue the profession that 
I^m trained for. I'm very interested in working with young people. I've 
done it for a number of years and I don't like the idea that I'm maybe 
gettipg outdated and losing contact with people in the Job market, I 
also find that if X'm not working that 'I'm feeling l^npecure in my ability 
to do a Job. That frightens me a great deal an4 I was hoping possibly, 
that you m^g\it s\:iggest some other outlets for me today. Should I con- 
tinue to attempt to find a Jo"b in a field where I Just know the whole 
thing is hopeless. It* a very frustrating particularly when you spend a 
lot of time and money in order to stay in the profession that 1 have 
had ejfperience in and that I'm trained in. It's npt only frustrating ; ' 
for me as a professional bu;^ :it has also indirectly affected the rela-- 
tionship I have with .my son and husband, in that sometimes I can't 
help resenting the fact that I can't have the Baine freedom that my hus- 
band has in seeking a Job. We do have a small child and I devote my time 
to his interests as well as my own so there is a Joint frustration. 
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MODULI GOAL OBJECTIVES 



Th© topics covered in this modul© include ag0-biae» uowrbiaaed redpotiding, 

And decision mking, Thfe participant will l^aj^n how to as«e$fi hia/h^r own ag^ , 

bias. Secondly, participants will learn how a^e bias affect;,^ c^sfeling be-* 

* havior and how to respond in a non-biased taanner* Laetly,^ participants will 

laam how to .choose decision waking atrategi©s and how to help adults expand 

* . ' ^ * 

their altamati\;^s in a decision-making situation* . " ■ 

M oaulo Ob jectives , ^ « * 

When they have successfully completed this modul©^ IpaSbticipints will b© 
ablo to: . • 

1. Ideritify their wii age biases. 

Successful achievement of this obj-ective requires the participant ' 
to respond Co the Age Norm^ Itiqulry provided ±t\ the module and 
score the inquiry by filling in responses ?p seven questions given, 

2. Explain the components of age bias. x 
Successful achievement of this objectfive requires participants to 
(a) describe in writing the events of ^wo situations in which they^ 
have experienced or witnessed age bias, and (b) Indicate for each 
sltuat;ion whether the bias described was in the form of age dlstor- 
tlon, age restrictivenfiss, or. a negative attitude. Achievement of 
the objective will be determined by the coordinator who will certify 
that>(l) two Incidents have been described, (2) it is clear from the 
description that age bias was a factor, and (3) the form of age^bias 
indicated has been correctly "identified. 



Perform a basic skill in non-bia9©d responding. 

t 

Working in groups of thr&e, par tie! pants will each havs a turn inlaying 
the roles of counselor, client> and paor rater. Successful: achisvenwsnt 
of the objective requires the participant Un th& role of counselor to 
verbally respond to the client in a non- biased manner* The responses 
will be Judged by the peer rater using the following criteria: 

(1) Did the response focus on the content^ and feeling that the 
client was expressing? ^ • . ' ^ ; 

(2) Did the response demonstrate bias by leading the interaction in . 
one direction or limiting options? , / ^ 

(3) Did the response enhance the interaction? *Dld the client continue 
to communicate? 

Choose appropriate docision-raaking strategies- 

Successful achievement of this objective requires participants to :^ 

(a) choose appropriate decision making strategies for' individuals 

/' . • 

in each of three vignettes, (b) Identify s.elected strategies as beiifg 

O. 

from either the anticipation or • Implementj^tiotf stage of decision making, 

* * \ 

and (c) describe how V:he strategy is to be applied. 

List at least three possible altemat;ives for eaclf ^ three decision- • 
making sit^jjitionsv / , 

Successful achievement of this objective will detl^rained by fellow 

■ . ■ ^ ^ ^ 

participants who will certify that: (a) ' thre^fe aitern&taves are listed 

for each situation, and (b) that all alternatives lleted are realistic 

u 

for thd situation.' . ^ 



COORDINATOR'S ROLE ' 

This modulo 1© deaigneid so that participants have all materials and 
laarrling to proceed through th« d^iy*8 activlti®©. Howev^fT^our role aa 
coordinator can hslp to enhance the ©xperience* Spaclf ically » you should 
try to focu® on the following ar^as* 

Setting the Tone , - . 

A relaxed attoosphere should be malntalnod. The variety of readings and 
activities should halp maintain participant intoroet. It should emphaQiz^d 
that each module is desigi^ed t9 "provide participant® with specific sljiills and 
learninga. . 

Regulate the Pace * - ^ 

Th^ times listed in the Module, Outline are to be used only as estimates* 
In some cases more or less time will be necessary • You may want to continue 
a lively discussion or summariise a section which seems to be dragging. Breaks 
should be taken whfen needed > but preferably after an entire section or activity 
has been completed • Timings in general, should be handl^^d felxibly. 

Facilitate ' ' ' . 

Encourage participation from everyone. Make sure that questloris are 
answered and areas of confusion are clarified before you. move on- Make sure ' 
the discussion remains on track. In general, your role "^honld be as a guide 
through the discussions and activities. 

jEvaluate * ^ ' ^ ^ 

Make sure the participants complete the post-assessment items. The assets'- 
ment process should be regarded as another form of learning. Emphasize that 
the assessment allows the participants to determine whether they've acquired 

^ - u 

the skills. ' ' . 
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SPECIAL FUNCTION OF COORDINATOR' 
Prior to th& Workshop ' . 

K Study tho module caretully. familiar with all participant materials 

and this Coordinator's Guide. 
2* If using video squipm^t mak^ sur^ you havd: (a) video r.^ootd^r* 

(b) video monitor, and (c) video tape, B© sure you ar© familiar with 

and, how to use th© aquipmant* 

At thg Wprkshog^ 

1. Introduce yourself to participants, briefly noting your background add' 
the rol© you will play in tha workg^hop* 

2. Ask each participant to Introduce his/h^reelf to tha total group. In 
addition to their names, you may ask them for other information such 
their present position, or their interest in attending this workshop* 

3. Establish the schadule for th^Tday (luaoh, coffee br^i^ka^ when the day 
ends, etc, ) . ♦ 

4. Go over the basic goals, objactives and overview of the module (see pages 

in the module). Answer any questions, 

5. Guide the participants through the readings, dlcuss ions, and activities. 
Make note OJk the participant responses to the various secti^^ns, 

6. Conduct the Assessment of Outcome for each objective as indicated in the 
module* Use the criteria in the Coordinator's Guide to assess each par-- 
tlcipant's performance • 

7. Conduct a wrap--up session In ^der to: 

a. summarize the module *s learnings 

b. answer any f inal* quesj:lon$ ^ | 

c. refer participants^ to any additional resource material 



d, identify local axperts who might provide further laarning related 
to th« modulft topic 
8* Subtait th© asseaem^t ir<^c(ult8 and all f^adbaok to the overall workshop 
director ^ when applicable* 




CONDUCTING THJ! WORKSHOP 

The following section will contain suggestions and nftceasary information 
to optimally facilitate the module. This infomation has b^en divided JLnto 
tha three areas of: (1) Age Bias, Non-Biae^d Responding, and (3) Decision 
^^aKing Skills. Assessment criteria for each objective is also included. 



) 



1 



''0 



JfOTSS TO USEI^ 



Most ftpproprlat© target groups t » . " . 

CoBiauHlV college coimsalore, adult education tMfllsigs/eouaeelors, ' 
service activity for ftudents int^rfestad in working' with adults* 

Tim© Required J ^ . 

* This is the first of modulea on Providing Guidance for Adults > this 
modtale and its companion, Peal^jjft^ Progrw^ for ^^it Ouidaooe'> are 
designed to be used consecutively in two daysof trafnlngi' approxi- 
mately 6 to 8 hours per day. In order to adhere tp those tlaest coordi- 
nators may want to consider giving the tjiodules to the participants aliead 
of lime so they can ifan\iliari«e themselves with the written teact, Th| 
materials and procedures outlined i-n the toodules should be considered as 
suggestions* Coordinators may adapt activities and readings to suit 
local needs. ■ 

I - • , : ■. . ■ 

Video Tapa:^ ^ 

S^voral of th© module activities ar^^ dasign^id aromd the use of ^ vid^a 
tape. Although* written transcripts of th© tiip6 hav^ been provided > it 
has h(^^ti our ©xperiatxce thdt video ia a qualitatively and much more 
effective learning device* Copies of the ha^-^hour ,vi4©o tape ara, 
available from the Educational Technology Center, Univetelty of Maryland^ 
College Park^ Maryland 20742* Supply ^our own tape and $5*00 fof'handllxxg 
and postages 



These nota$ are basad on the results of a fi^ld test of tha module conducted 
in Septembar 1976* . 
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♦ 

* 

• TU© purpose of thla section is to g«t p«rtlolp«iits to uadarstwid the 
. notlbn of ag^ biais, focus on th©ir oiwn podsibl© blasts , and begin to explore 
th^ posalblfe effects of age bl&8 on counftfellng, The Activity on p&g^ 7 gets 
participant? to focus on ray the in generaX^ tK«R quickly taov^e them in to th© 
Age Nortxa Inquiry. 

Aftq Norm s Inc ^v dry ' * 

Raepoudlng to tl^i© inquiry gives the p6:^ioip*nt8 the opportunity to 
assess .their ^M^es about age. As the scoring directions on page 11 indl-- 
cqta, thare are no hard and fast scoring rules. * Individual respoiaa^s to th© 
inquiry should be uead as a beginning atinaulua- to a general dlacussion of 
age blaa* Try to generate a list of different adjectives^ that were uaed for 

each age gro.up- I ' 

>» * • 



Assessment of Ob jective 1 

\. 

The criteria for this objeptive are: ' — - 

(1) Did the participant respond^ to the Age N^rma Inquiry? 

(2) Have items under Part I and Part II been filled in? 

r ^ 

H 

Age Bias: A peflnlt'lon " \ • 

' The written material on pages 13-^16 describes age' bias and defines the* 
three kli^a of bias; (1) age restrlctiveness , (2) age distortion, and 

,(3) negative attitudes. If you are familiar with the material you may want 

■k *■ 

to summarize the section to avoid the participants reading the entire section 
during the worksht^. - ^ • 

% 

^Assejssmen t of Ob j e*c tlve 2 " . » ^ 'r ^ 

The crl,terla fpr this objective are: 
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(1) Ar€i two incident© recorded? 

(2) l8 it cloar from th# Incidents that 4ge biaa Is a factor? 

(3) Is It clearly Indicated whether age distortion, ag€i r^strlctivea^ea, 
or negative attitude was prosant? 



Non-Biaaed Re8p ondi.iijf^ 



This section is d<seign^d to giva participants a process or a way to kaep 
thair biases in check while couoctseling* Tha emphasis is on listotiing and 



rasponding skills with partlcxaar focus on the self -verbalisations engaga 
in. The beginning activity in this section is to vi^w a vid^o tape with 
eight vignettes. Mhlla watching the tape, participants should use the Vignette 
Response Form on page 21 and fill out columpis 1 and\- Colunms 2, 3, and 5 
will be used later. If you do not have the video tape available, you ipay 
want to create your own audio or video segments- Transcripts of the eight 
vignette segments included on the tape are in Appendix B. You may want to 
reproduce these transcripts for participant reference. 

Roadblocks to Communication 

— ^^^^ — — _ 

This sec'tlou coders ineffective ways of . responding* This section often 
serves as a group leveler we can all remember and laugh at the inappropriate 
ways we respond. Make sure you go back and complete the Vignette Response 
Form, Column 2, Roadblocks to Communication- If your group ie^ fairly sophis- 
ticated, you may want to eliminate or quickly cover this section. 

) . * . , • 

Effective Responding , ' > 

This is a quick- r^lew of an effective responding model. Again, you 
need to check the level of expertise in your group. For some this may be a 
review, others may need more extensive coverage. You tnay want to refer those- 
who are not familiar with the model to the Carkhuff reference In the bibliography . 
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Self -Verbalisation — 

This section focuaaa on a,compon<int which is gan^rally not Included in a 

cotiinunications skill mod«il s^Blf-^vorbalization. Wliat is atopliasissj^d is th^ 

B^lf monologue v€i ^rigag^ in be^for© acta4Xly respond* -You need to stress 

that this is tha beginning st^p in identifying ^omu of out potential biased* 

The activity givoa tha participants a chance to practice answering tho ques^ 

tiona on page 27. You may want to modol this activity in firont of tha whol^, 

group before, th^y attempt it, ' . 

» 

m 

t * ' ' 

V 

AgseQsm^nt of O b;) ectivG 3 

The criteria for this objective are included in tho model- Participant 
parformancQ is to bo judged by p^ers employing theae criteria* 

Deci sion Ma king 

This part of the ropdule introduces tha Tidemann and 0*Hara mo<Jol of 
decision making. The stages anticipation and implementation are intro-- 
duced and dif fenentlal strategies are suggested. Tlie activity that runs 
throughout this section is on the Decision Making Worksheet on page 40* You 
should emphasize that the strategies included in this section are only exam- 
ples, and the resourcefulness of the counselor is the key element. 

Assessment of Qb jective 4 

Thet criteria for this objective ^re: 

(1) Ai;-e the strategies listed identified as anticipation or implementation 

(2) Is there a specific description of implementing the, strategy? 

/ 

Asseasment of Objective 5 

The criteria for this objective are: ' • 

(1) Are three alternatives listed for each vignetti^? 



(2) Are the iiltftrnatlvo® llstiSid realistic to th^ situation pr®0©nt<id; 
could ^h^y actually impl^anted? This d^tai^iuiation will be 
mad© l/y a p@ar participant* 

i 

/ 
i» 

Summary 

* All final question© should miawerod. The final dlSGuasion stjould 
focus on applying the l^rning® of this module to actual work settings* 
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SAMPLE EVALUATION INSTRUMENTS , 

On the n^t f1v© pages ar^ two $4HtipU InstrMmtnts, th9 j O^rf ^rlngnQt 
Record and th© Evaluation 9M^$t1onna1m f or. $taff 0^v#l Qpttignt Hgrkshopg * You 
may wish tooise these InstruKnents to gathir 1nfortnat1on for tvaluatln? any 
workshop In Which you administer this module, and for making decisions abQut 
future workshops, Th^ Module P$rf ormanct Record -(MPR) Is a form for tallying 
participants' achievement of objectives. The ^valuation Questionnaire seeks 
participants' opinions on four dimensions: (1)' perceived value Qf the 
workshop; (2) effects of participating In the workshop; (3) role and 
performance of the coordinator; and (4) recommended Improvements In the 
workshop. As It now stands* 'the questionnaire should take participants 
10-20 minutes to complete. You, as module coordinator, should complete 
the MPR form 'based upon the results of the postassessment or other 
evidence supplied by participants. If you duplicate the ^valuation 
Questionnaire for participants to complete, we suggest you print 1t as 
a four page booklet. 
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NATIONAL CON SORTIUM ON C0 MPETENCY«8A$£0 .STAFF DEVEL pPMErtT . 
: EVALUATION .QUESTIONNAIRE rok STAFF 'DEVELOPMENT WORKTOPS 



-Your responses to tht. brief questions ' 1-n this booRlet will help 
us evaluate the workshop you Just completed and make decisions . 
regarding futuns workshops, •t'leas^ tak 10-20 minutes to answer 
honestly and -thoughtful ly, You need not sign your mm, but we 
^ need your help. Please answer each (question; Thank you. 



Name (Optional) 
Module Title 



Date 



A, General Issues "Related to the Workshop' , - ; . . . , . ; 

Respond by checking the column (A, B, C, 0, or fiof the statement which bes-t /** 
.expresses your feeling or opinion on" each Item In the followl-ng^l fsl^. If none 
of^th-e possible choices precisely represents yoirt ytew, pIclcW .one tha.t comes • 
closest. ^ • "'V . ■ 

A. Jit • : i ' ^'i '\* 



STATEMENTS 



atvtluB— lit. 



ToT 



umn 



strongl y 



agree 



Coluitin 
agree 



5 

disagree 



1 t 



^ Co-1 umh t i t h^VtSh ' d"' 



I 



strongly 
disagree' 



Cojumh. E 

know, .1 
hav^^np 
basts^ipr 
■^an^werjig, 



••3 



I' I acquired niw Stnqwl^^ luring cflii worH<noo, 



i/ Aj 4 rwult* of chii iNortifiop, r tx94ct y»it T -ill timrovt 



t. Coonllntcor qoor. 



trftK 



\Ar )iKi Co 

.?*V . . . . / 



4- 



Ti J- 7 — ' i; ■""■^ ^ ■ ■ ■ ■■! . — I — V — ■ - I 



Th» «>ttr1»l and mlvUl^i i w«ff loplfcAiU CO my nt«ds* 



jU, T?Hi ^-drljjioo't (]^tctlV4i *dartf ltd 'ch« vr^<*n<ng -^ttdt :j»tc 



V 



it 



ao,opem\i,gi% Jj^^th .the Ameviom ihsHtntee folc Re$&aroh;^ wider suppovt by M 
Unit&d Stages Qffioe pf Sduaation, Dkpaviment 6f.fiec(ith, Eduqation, anl'Welfkr^s 



ERIC 



A. 



8. .^Un$% lilt and br1-©f1yNc}$scMb@ up to thre^ majoi" pos1ttv« .ehangts that 
yoAi have ^xjSeHencad. 1n yow l;nowUdge» attitudes > or skills b^causa of 
this workshop, . Contfnue on-the back of t\yiz boo^l^t if nicissary. If you 
did not^@x0e^«itnce any poiltiv© changes^ plMse cNck tht appropriate spacs, 

/ ' * . 

' . There w«^e no positive changes.- 



, L..--^.----- ,^^..,_^...v.,™.. 

^ ■ — ^ ■ — 1— ^ ■ . -,- • • 
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C, pka^HstJ dnck^1@4y;de^crib4^ny*-neaat1ve effact^" you hav^ ©xp^rlenced' 
because of th-U wdrMpp. \Confinue on th^ baok'qf-thls booklet if nQces^ary: 
If you df^-not expewinc€i anf n\gat3/ve effects, please check the appropriate 

- > " There werejio negative effects. . . ^- ' ^ * 



" ' J» — — — ^ 



D. Please list and briefly describe ^ny iprh-overaents you anticipate in your 
. career g^jidance program as. a resiTlt o^'this. woi^ksljop*. - -Continue" on the back 

of this. booklet if le.cfes^aP'y. 'If you don't expeo^t ipy improvements as a 
' result of^this wor4(sh^p,',p1e9^e theck the' appropriate space/ ^ - ^« 

, . :l I don't expec.t any improY^tttents in- my career guidance program 

, - , as<.a r^.suU of thi^ workshop. , ' . ■ 



E. Pitase lUt and j>r1^f>y describe any other comments on this workshop, ♦ 

cr1tic1ams of U, or suggestions you heiv© for .Improving 1t. We are aapedally 
Interested in, "y<kr"Tdi^as on topics or activities' that should rfctlvt mor't or 
less emphasis.- Continue on. the backl^f this" page if necessary. • , 





NATI'ONAt CONSORTIUM COHPETENCY-BASED STAFF OEVEIOPMENT RESOURCES 

Modules 1-12 comprise a series on Developing CQmprehensi ve,£arQtr 
Guidance Procirams . ' 

^. Career Dev elopment Theory ( 
Barbara Sanderson and Carolyn Helliwell .' 

2, Program Development Model 

Charles. Dayton and H. 6. Gelatt ' » 

. -J: ' Assessing Desired Out<:oi»»$ ' ' 

Charles Dayton. ' . • ^ 

?4' Assessing purrent Status ! . 

. ^ Phyllis OuBois 

5. €s tabl^S^rt nrl^r^r^^^^ 

' Charles Dayton ' - • ^ 

6, ' SpecifYln^ Student Pe rformance O bjectfyes 

Laurie rlarri son 

• 7 . ' Sheeting Alternative Program Strategies 
H.-B. Gelatt ' ^ ' "-^ v 

8, SpecTYyin g Proces s, Objectives 

Barbara Pletcher ^ 

9,, peveVopin# Program Staff 
" Barbara Pletcher ~~ 

10. Trying gut Activities and Monitoring Ear ly Implementatio 
' Steven M. Jung 

■ . • ' 

.11- Conducting Summaitlve Eval uation (Cost- Impact Studies ) , 
.. ■ -'Jean- Wolmaji — 

12. Communlcat ln c] Evaluation Results 
S^rah Roberts """^ • ' 

, ,The remaining modules address other compaJie^3cies necessary for 
"prov^iding comprehensive career guidance./ \ 

13. Utilizing Strategies for Adult Guidknce ' . 
Zandy Lei bowl tz and Nancy Schlossber^ 

14. Designing Programs for Adult Guidance V 
Zandy Leibowitz :af)d Nancy Schlossberg 

f-" 15. Providing Life/Career Planning for Women a nd Girls 
i^kf^ Janice M: Birk 

16.. Providing- Caree/ Guidance for Young Women 
Pamela 6'.°ColbA ' 




■ ■ ' V . ■ • 

18. HiJMlM-^y<^g"1f? Jxplorg an<i Leisure Jli|>tlQni 

19. PUnnijJO 

* . 

20. p evelopi no >qqp1 e R |kt1,5n$hj p Competen<^les for. Cat-eer; Re§t)urc,e 
Canter Jeghnjc^^^^ - ' ' ' "~ ~- - - 
J I V f 'PaclHi cic ancl ' 6a rMDobs on , 



21 . Pe ve 1 o p 1 n^ Fad 1 1 t!.y M a tenavice Cpft ipe t enci @s f or Caree r Rgs ourcj 

Clarence vJoHnson . . > • ^ , 

22 jp n^l anni ng ■ P)^e-Emp1 oyment Program ^ r 
Joyce Pi elding and Marvin Fi el Hi ng- 

23. Conducting Job Development Pr ograms 

Joyc^Fleiding and Marvin FlM'Ing • • ♦ 

24. Conduc ting Job Placement Prog ry " - • 
Joyce 1^1 el ding and Marvin FieldW^ 

25. Conductin g Fol lo w-Up agd Follow-- iKrough P^Q q^ams 
Joyce Fielding and Marvin" Fie IdfngV 

26. Imaging Futuristic Career Guidance w is 

Jull6t V- MiMer, Garry ft. Walz,- and ybby Benjamin 

rfe;) . ' ' \ 

27. Imaging Futuristic Career Qgldance Pypf/^n^s 
Juliet V, Miller, Garry R. Walz, and Li bby Benjamin 

ZS^. Using Change Agent S kills to Manage Career ■Guidance Program De^velopment 
Juliet V. Rnier . . • \^ . / ^ 

\29. Using Q i tn^eAg^rit Skills t o ^Manage- Career Guidance Program Impiementation 
Jultet T: -Miller ~ . , — ' 

30. qeyeloi)1ng Effective Public ■RAations \_ 
Norman Gy^bers ' 

31 . Deyel oping and Conducting Jji-ServlCe Program 

1-1 " 




.32 Providing Leisure Information in the C^eer^Reseurce Center 



Al- SiH-ller ^ 
Providing L.e 

Ron KUin and Robert Swan 

'33. De^lopinc} 'Cg^re^r Center Resources* fo r Fa culty Use- 
en*^ Fredrick^en and Robfert SvWn • ^'^^ 

34. , ,Prov1ding Career, 1^1 dance in a Jiroup Setting : ' 



A 



\ 



35. Pers onalizing Career QuIdancQ Assessment Infom iatipn Throci()h 
Joe wlttm§r aria Larry C. Lo^sch 

36. Cl^JJjf lM^|»Ojrt1 ^ I ndlvlduaLValUj^s^ a ^^^^ Skills for 
Oerald R, Forster ... 

37. Help lngPirtnts to Help A dolesce nts In Career Exploratfon 
lice M. BIrK • 



38. Helpin g Young Adults M^ke the School "to-'Work Tra nsition 
Sberri Oohnson , C . D , Johnson , and N1 e V Carey ^ ; 

39. Hi|lPjil9th|^^ 
irrcnarannPfF'anH^ . 

^0. Establishing CoTmiun1ty«6a$ed E>tip3oyfnent Program^ 
Ellen AT^ Stewart 

[ * '-* * 

' 41 . Designing Career Development Programs for Business and Industry 
Zancty LelbowUz and Nancy SGhlossberg '. 

42. Developin g Copi ng Skills for, Career-Related Changes 
Phi 1 Aorego and' Lawrence Brammer • • 

# 43. Helping People with Prereti rement PI anning' — An Introduction 

"4 ^ Garry R. WaVz,"l1lDby 'Benjamfn^ Helen LV Mamarchev, and Beverly Pritchett 

44. Counseling Needs of the Older Adult 
Patricia Cook and Ellen Stewart 

45. :^pec1al1zinq Careir' Guidance Strategies fo r Use with Ethnic Minorities 
Woodrow M, Parker and Roderick J. McDavis ~ 

46. Using Self Awareness and Effe ctive Communication for Helping Ethnic _ 
N1 nori t1 es wi tH Career Gui dance 

./ Roderick J. McDavis and Woodrow M. Parker 

, 47 , Helping Oementary School Students Develop Decision-Making Sky is 
Lee Winocur ^ ^. ' '-^ 

48 . Consulting in the Area of Career Guidance ■ . 

f Tom Qui nn "~ *•* * . " 

• • ^^9. Planning Conaborative Career Guida nce Projects ' , 
Larry C. loesch and Joe .Wittmer' 

'50. Becomi ng Resourpe ResoMrcef ul . . : * " : . ^ • . > 

* Gar^ry R, Walz-, Libby Benjamin, HeleYi^ L. Mamarch?y,.and.:8everly Pi^itj^tt 

r. ■ * 

51 - Making Change Happen: ' Learninq a Systematic M odel for Chang,e 
Libby Benjamin and Garry R. Wa Iz-.. - ; r_ ' 




52* Making Change Happen:' Qv|rc jc>ming.|[arriers to Change • . \ 
Libby Benjamin a.nd,6arr^ R. Walz * ;■ • 

ERIC . , . .. .- ■. J ' ■ . . .,• 



Thft National Consortium has also produce<]l a catalog of Qowpetency- based 
pro^rams'and lists of dftsirabliB cOmp?tif»c1ej» for providing comprehensive 
care"er qU-1 dance . .\ . ■ 

53. rnmpntency-^Basf id Education for (^1danGe^ a nd Counse ^ Personnel.: 
JTitafogj^f ' Pro<iramk and Con»pl'fet0ncl!BS--Seco,ndrTdniQn 
Susan I*, MkBaIn, Compiler • 7""-' , . 
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